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Effect of Self-Regulation Learning Strategies on Learning Motivation in Undergraduate Nursing
Students

The purpose of this study was to explore effect of self-regulatory learning strategies on learning
motivation in undergraduate nursing students using a pre-test/post-test experimental design.
Undergraduate students who were in the 3rd-year nursing program were invited to participate in this
study and were randomly assigned to an experimental group (n = 57) or acontrol group (n = 47).
The Motivated Strategies for Learning Questionnaire was administrated to all participants at the
beginning of the study. The students in the experimental group were taught self-regulatory learning
strategies and were contacted individually to follow up their learning during a period of three
months (a semester duration). The students were requested to apply these strategies to the course of
geriatric nursing. The questionnaire was given to studentsin the two groups at the end of the
intervention. The results of t tests revealed that learning motivation and use of self-regulatory
learning strategies for the students in the experimental group were not different from those in the
control group, indicating the self-regulation learning strategy intervention did not promote students’
learning motivation. Possible reasons are (1) the duration of the intervention implementation was
not long enough and some strategies could not be applied during the semester, (2) the students were
unwilling to change their conventional methods; and (3) the students had vast course loadings so
they did not have time and motivation to learn these strategies. It is suggested to teach



self-regulation learning strategies during a course-free vocation break so students have time and
motivations to learn the strategies.

Keywords: self-regulatory learning strategy, learning motivation, undergraduate nursing student
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